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Source: DC Office of Planning (2022) 

DC Landscape 



Source: Amplify MOY Data Review (2023) 

DIBELS 8 Composite Scores: K-2,  SY 22-23 (MOY) 



Our Origin Story



DC Landscape: Student Demographics SY 2017-2018

Source: https://dcps.dc.gov/page/dcps-glance-enrollment

Category Percentage of Students

Black 60%

Hispanic 21%

Asian 2%

Multi-Racial 2%

Native Hawaiian, Pacific 
Islander

<1%

American Indian, Alaska Native <1%

White 15%

Total Students: 48,622



DC Landscape: Student Demographics SY 2017-2018

Source: https://dcps.dc.gov/page/dcps-glance-enrollment

Category Percentage of Students
Special Education 14%

English Language Learner 14%

Students experiencing 
poverty 

77%

At-Risk 44%



DCPS Landscape

Source: dcps.dc.gov/capitalcommitment



DIBELS Scores K-2: End of Year 2018 

● K-2 composite 
scores 

● Wards 5, 7, and 8 -
largest number of 
students scoring 
WBB



DIBELS Scores K-2: End of Year 2018 

● K-2 composite 
scores 

● Disaggregated by 
race 
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DC Reading Clinic

1. Choose a paper and read the quote.

2. Write a reaction on the blank paper. 

3. Repeat with remaining papers. 

4. Walk back through and read others’ reactions.  

Gallery Walk 



DC Reading Clinic

• Create a learning opportunity for teachers and aspiring 
Reading Specialists 

• Implement SL instruction

• Deepen teacher knowledge

• Advance students’ reading

Fill specific gaps: 



Teachers are empowered by knowledge of research-based literacy 
development to implement instruction that ensures all students 
learn to read.  

As part of DCPS, we provide educators with professional development 
and embedded coaching so they can implement research-based 
Structured Literacy instruction to readers learning to decode.

DC Reading Clinic 

Vision: 

Mission: 



The Citywide Program



DC Reading Clinic Course



DC Reading Clinic Course

Word and Sentence Level

● Morphology
● Semantics
● Syntax
● Fluency

Structured Literacy

● Principles
● Scope and Sequence
● Techniques: i.e. Successive Blending
● Lesson Planning
● Data Analysis and Goal Setting

Language

● Phonology
● Orthography
● Syllables
● Features of Black English and Spanish

Research, Cognition

● The Reading Brain
● Orthographic Mapping
● Dyslexia

Theory, Research
● The Simple View of Reading
● The Reading Rope
● Stages of Reading Development



Reflect on a professional 
development experience that most 

changed your practice. 

What made the PD so impactful?

Pause and Ponder



Coaching and the Science of Reading

Source: Joyce & Showers  (2002)



Citywide Coaching Model

Mentor

Student

Teacher
● ongoing PD
● stipend

● course
● tutor a 

student
● stipend

● 1:1 tutoring
● 60m sessions
● 2-3x week
● free



DC Reading Clinic: Citywide Locations



How can I be more strategic about bringing what 
i’ve learned into my classroom for all my 
students?

How can I SUPPORT My teachers to get more 
students reading on grade level?

Guided reading isn’t working for most of our 
students!

Honoring Feedback and Demand



The In Schools Program



In Schools Program: Evidence for Needs Based Small Groups 

Source: Gersten, et al., (2008)

IES Practice Guide Recommendations



Progress Toward 
Goal

100% of K-2 students 
reading on or above 
grade level

Train Educators

Science of reading

Structured literacy 
techniques

Data analysis

Teach Students

Needs-based small 
group instruction

Word recognition 
focused



In Schools Program: Three Training Audiences

Students

Co-TeacherInstructional 
Coach

● year-long course, 1x week evening class
● weekly coaching school-year

● 8 days summer 
training

● 2+ coaching 
touchpoints school-
year

● 4 days 
summer 
training

● 5 school-year 
PD

Lead-Teacher



In Schools Program: Instructional Cycles



In Schools Program: Needs-Based Small Group (Word Recognition) Lesson Plan

Phonemic Awareness

Phonics



Yearlong Instructional Coaching Embedded in 15 Schools



Our Challenges 



DIBELS Composite Scores K-2: End of Year 

20222018



Our Challenges
• Pandemic
• Systems Change 

– Scalability
– Supporting All Educators 



Our Successes 





Participant Data

● 183 students received tutoring

● 367 educators received training 

○ 240 educators trained by Citywide across 75 schools

○ 127 educators trained by In Schools across 19 schools



Development of Teacher Knowledge

Tested Domains

Foundations of 
Literacy 
Acquisition

Dyslexia and 
Disabilities

Structured 
Literacy 
Techniques

Average 34% growth 
on post-test



Development of Teacher Knowledge

Lakisha Scarlett
Kindergarten 

Browne EC 

Anne Galligan
Kindergarten 

Stanton ES

Erica Hardy
First Grade
C.W. Harris

Thinking about your learning in the course, what was your 
“aha” moment when working with students?



Development of Teacher Knowledge



Citywide Student Data
What reading skills do you believe your child has gained 

by participating in tutoring?

She is much better at 
sounding out words, breaking 

words into syllables, many 
other things. Most 

importantly, she is SO much 
more confident about trying 

to read. Thank you, thank 
you, thank you.

Source: DCRC  Family Survey - Post Participation (Spring & Summer 2022) 

My son went from 
not knowing how to 

read at all to now 
reading very well in 
such a short period 

of time. 

Student Progress with Needs Based Tutoring 



August 2022

January 2023

Class Progress: Kindergarten BOY to MOY

69%

92%

23%

92%



Co-Teacher Feedback

What do you want to say about your training with DCRC?

Jordan Wideman
Paraprofessional
Excel Academy

Jason Harris
Kindergarten Teacher 

Brent

Diane Jordan
Paraprofessional

J.O. Wilson



In Schools Progress with DIBELS

In Schools DCPS Average

25% 12%

In Schools saw double the average 
reduction of K-2 students scoring Well 
Below Benchmark at End-of-Year. 



In Schools Current MOY DIBELS

Phonemic 
Segmentation

In Schools DCPS Average

Kinder reduction 
WBB

11% 9%

First reduction 
WBB

13% 11%

Kinder increase At 
or Above

17% 14%

First increase At or 
Above

27% 22%



In Schools Current MOY DIBELS

NWF-WRC In Schools DCPS Average

First reduction WBB 12% 8%

Second reduction WBB 11% 9%

First increase At or Above 14% 11%

Second Increase At or 
Above

20% 11%



Invest in Educators!

Educators

Non-evaluativ
e 

Coaching
Stick with it!

Content 
Development

“My students have 
never grown as fast or 
as far as these students 
have. This is because of 
what I learned in the 
program and through 
the coaching.” 

- 2021-2022 In Schools Teacher



"This course on using effective 
teaching strategies to teach 
reading has been the most 
important professional 
development I have had.  I only 
regret that it didn’t happen at the 
beginning of my career because it 
could have saved so many 
students from reading failure."

Source: Klein data on Sharing our Learning Program (2021); Clayman Spring 2019 data (2019)



Thank you!

dcreadingclinic.org
abigail.klein2@k12.dc.gov
jacqueline.roche@k12.dc.gov

mailto:abigail.klein2@k12.dc.gov
mailto:jacqueline.roche@k12.dc.gov
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